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Pupil premium strategy statement               Biscovey Academy  
1. Summary information 

School Biscovey Academy 

Academic Year 2017-2018 Total PP budget £119,380 Date of most recent PP Review 10/17 

Total number of pupils 295 Number of pupils eligible for PP 87 Date for next internal review of this strategy 07/18 

 

2. Current Attainment and Progress (Based on provisional data from KS2 SATs 2017 results) 

 Disadvantaged Pupils Non-Disadvantaged Pupils 

 School National School National 

% achieving at least the expected standard in Reading 62 60 78 77 

% achieving at least the expected standard in Writing 67 65 82 81 

% achieving at least the expected standard in Maths 57 63 72 80 

 Disadvantaged Pupils Non-Disadvantaged Pupils 

 School National School National 

Average Progress in Reading -0.69 N/A -0.02 0.33 

Average Progress in Writing  0.40 N/A  0.80 0.17 

Average Progress in Maths -2.49 N/A -0.84 0.28 

Past Attainment and Progress (Based on KS2 SATs 2016 results) 

 Disadvantaged Pupils Non-Disadvantaged Pupils 

 School National School National 

% achieving at least the expected standard in Reading 46 71 67 66 

% achieving at least the expected standard in Writing 75 79 87 74 

% achieving at least the expected standard in Maths 42 75 72 70 
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Disadvantaged Pupils 

Non-Disadvantaged Pupils 

 
School 

National 
School 

National 

Average Progress in Reading 
0.2 

N
/A 

0.8 
N

/A 

Average Progress in W
riting 

2.4 
N

/A 
3.2 

N
/A 

Average Progress in M
aths 

-0.5 
N

/A 
-0.6 

N
/A 

 3. Barriers to future attainm
ent (for pupils eligible for PP) 

In-school barriers (issues to be addressed in school, such as poor oral language skills) 
A.  

SE
M

H
 issues arising from

 Adverse C
hildhood E

xperiences affect m
any of our disadvantaged pupils. In som

e cases, this has resulted in low
 resilience, 

poor behaviours for learning and is having a detrim
ental im

pact on children’s academ
ic attainm

ent and progress.  

B.  
The ability of higher ability disadvantaged pupils being able to m

ake good progress and reach their full potential. 

C. 
Ensuring that disadvantaged children w

ho have other com
plex needs and/or identified/identifiable barriers to learning (SEN

, EAL, H
igh m

obility) have a 
full range of planned, supportive intervention w

hich ensures that their full range of needs are being m
et and they have the ability to reach their full 

potential. 

D. 
Supporting and raising the aspirations of som

e disadvantaged children (linked to the C
ounty Education Strategy) 

External barriers (issues which also require action outside school, such as low attendance rates) 

E.  
M

onitoring attendance rates of disadvantaged children and w
orking w

ith Education W
elfare O

fficers to support and challenge low
 attendance and 

persistent lateness.  

 
F. 

D
isengagem

ent of som
e parents of disadvantaged children in their child’s education. R

aising and M
aintaining high aspirations. 
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4. 
Desired outcom

es (Desired outcom
es and how

 they w
ill be m

easured) 
Success criteria  

A.  
School supports disadvantaged children w

ho experience SEM
H

 issues arising 
from

 AC
E’s and prom

otes resilience.  

D
etrim

ental im
pact of poor behaviours for learning on academ

ic attainm
ent 

and progress of that group of learners is reduced. 

Focussed interventions led by Pupil W
ellbeing and B

ehaviour for Learning 
Leader and supported by Teaching Assistants to w

ork w
ith identified 

vulnerable children. This w
ill reduce the level of low

 and high level 
disruptions involving those students and the detrim

ental im
pact this m

ay 
have on their ow

n learning as w
ell as the learning of others in the cohort. 

M
onitoring of academ

ic attainm
ent and progress of those groups w

ill show
 

im
provem

ents in both. 

B.  
The attainm

ent and progress gap that m
ay exist betw

een high ability 
disadvantaged learners and their non-disadvantaged high ability peers is 
narrow

ed. 

Form
ative and S

um
m

ative assessm
ent data show

s that disadvantaged high 
ability learners reach at least the sam

e levels of attainm
ent and progress as 

their non-disadvantaged peers. 

C.  
Staff and parents are aw

are of the full range of barriers to learning w
hich 

present them
selves to individual children. They are aw

are of, and engage 
w

ith, targeted intervention to m
eet this full range of specific needs and are 

aw
are of the intended im

pact of each discrete intervention. 

D
isadvantaged pupils w

ho experience a broader range of barriers to learning 
receive a range of targeted support to discretely m

eet specific areas of need 
(e.g. SEN

D
 and E

AL). This is m
onitored and m

easured for im
pact by staff. 

D.  
D

isadvantaged children are encouraged to aim
 high in all areas of school life 

to achieve their full potential (academ
ic or otherw

ise).  

Achievem
ents are celebrated and shared at class, cohort and school level. 

 

M
onitor how

 targeted groups of children engage in activities both w
ithin 

lessons and w
ithin the School’s extensive after hours provision (e.g. after 

school clubs). Assess im
pact on academ

ic perform
ance. 

 
E.  

Increase attendance rates for disadvantaged pupils by understanding the 
reasons for poor attendance and offer appropriate challenge and support 
w

here appropriate. 

R
educe the num

ber of disadvantaged children w
ho frequently appear in list 

of persistent absentees (attendance under 90%
) and w

ho frequently arrive at 
school late (before and after registers close). Aim

 for %
 attendance for 

disadvantaged to be in line w
ith w

hole school. 

F. 
 

Aspirations of parents of disadvantaged children, in term
s of the expected 

levels of attainm
ent and progress of their child, are as high as possible, w

ith 
no glass ceiling on achievem

ent. 

  

Aspirations and expectations of parents are m
onitored through parent’s 

consultation m
eetings and questionnaires. Engaging parents in having high 

expectations and aspirations of their children results in increased attainm
ent 

and accelerated progress. 
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5. Planned expenditure 

x 
Academ

ic year 
2017-2018 

The three headings below
 enable schools to dem

onstrate how
 they are using the Pupil Prem

ium
 to im

prove classroom
 pedagogy, provide targeted support and 

support w
hole school strategies 

i. Q
uality of teaching for all 

Desired outcom
e 

Chosen action / approach 
W

hat is the evidence and 
rationale for this choice? 

How
 w

ill you ensure it is 
im

plem
ented w

ell? 
Staff 

Review
? 

R
aising profile of 

disadvantaged children 
and those from

 
vulnerable groups. 

M
aintain role of Vulnerable 

G
roups C

ham
pion. 

 D
elegate responsibility for tracking 

attainm
ent and progress of and 

level/type of intervention used for 
disadvantaged children and those 
from

 vulnerable groups. 
 Vulnerable G

roups to be included 
as standing agenda item

 at staff 
m

eetings. 

R
aising profile of vulnerable groups 

w
ithin school w

ill ensure a greater 
“buy-in” from

 all staff and ensure 
that all staff are aw

are of w
hat 

constitutes a vulnerability or a 
disadvantaged child.  
 Ensures regular training 
opportunities are arranged and 
regular C

PD
 to support the 

provision of bespoke intervention to 
support children from

 these groups. 
   

D
edicated non-contact tim

e 
allocated to VG

C
 (Vulnerable 

G
roups C

ham
pion) /PP cham

pion 
to perform

 role and attend 
relevant training to support it. 
 R

egular m
eetings w

ith V
G

C
 and 

H
ead of School to evaluate 

im
pact of role.  

H
ead of 

School 
 VG

C 

Term
ly 
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Im
proving how

 w
e track 

the attainm
ent and 

progress of children w
ho 

are disadvantaged or 
from

 a vulnerable group 
and evaluate the im

pact 
of interventions to 
support those children. 

C
reation of Vulnerable G

roup 
Tracking Sheets 
 R

egular Pupil Progress M
eetings 

to discuss im
pact of strategies 

D
ata Sheets for individual children 

allow
 class teachers, VG

C
 and 

Senior Leaders to rigourously and 
accurately track attainm

ent and 
progress of individuals from

 
vulnerable groups and closely 
m

onitor the im
pact of individual 

interventions. 

VG
C

 to regularly liaise w
ith class 

teachers and ensure data sheets 
are up to date and contain 
relevant tracking inform

ation.  
 D

ialogue betw
een class teachers, 

VG
C

 and H
ead of School 

ensures rapid and tim
ely 

intervention w
here appropriate 

based on analysis of pupil data 
sheets. 

C
lass 

Teacher 
 H

ead of 
School 
 VG

C
 

Term
ly 

R
eduction of C

lass sizes 
in larger year groups to 
ensure all children, 
including those w

ho are 
disadvantaged, benefit 
from

 low
er ratios of 

teachers to pupils. 

Part funding of additional class 
teacher em

ployed to w
ork in larger 

year group in order to reduce 
class sizes. 

Evidence from
 the EEF Teaching 

and Learning Toolkit suggests that 
reducing class sizes has a positive 
im

pact on the attainm
ent and 

progress of all learners, including 
those w

ho are disadvantaged, 
w

ithin that cohort. R
atios of adults 

to children are reduced and the 
opportunity of all children to benefit 
from

 high quality W
ave 1 teaching 

using a variety of approaches is 
increased. (+3) 

Attainm
ent and progress of 

cohort as a w
hole and, in 

particular, that of disadvantaged 
pupils w

ithin it is closely 
m

onitored through pupil progress 
m

eeting and scrutiny of data on 
school tracker.  

C
lass 

Teacher 
 H

ead of 
School 
 VG

C
 

Term
ly 
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In-class additional 
support for 
disadvantaged children 
to ensure they are able 
to access teaching and 
learning effectively and 
have the opportunity to 
achieve their full potential 
in term

s of attainm
ent 

and progress. 

Funding of additional in-class 
Teaching Assistants across the 
school to support teaching and 
learning of all pupils, including 
those w

ho are disadvantaged.  

Evidence suggests that 
disadvantaged children often fail to 
reach their full potential from

 w
ave 

1 quality teaching alone and 
require additional in-class support 
during lessons from

 experienced 
and com

petent teaching assistants 
to w

ork alongside them
, and other 

children, on a 1:1 or sm
all group 

basis.  
 The EEF Teaching and Learning 
Toolkit identifies additional teaching 
assistants as a low

 im
pact for high 

cost intervention, based on lim
ited 

research (+1). 
 H

ow
ever, sm

all group tuition has 
been show

n to be a m
oderate 

im
pact for m

oderate cost 
intervention, based on lim

ited 
research (EEF Teaching and 
Learning Toolkit) (+4). 

Attainm
ent and progress of 

cohort as a w
hole and, in 

particular, that of disadvantaged 
pupils w

ithin it is closely 
m

onitored through pupil progress 
m

eeting and scrutiny of data on 
school tracker.  

C
lass 

Teacher 
 Teaching 
Assistants 
 H

ead of 
School 
 VG

C
 

Term
ly 

Total budgeted cost 
£67,380 
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ii. Targeted support 
Desired outcom

e 
Chosen action / approach 

W
hat is the evidence and 

rationale for this choice? 
How

 w
ill you ensure it is 

im
plem

ented w
ell? 

Staff  
Review

? 

Im
proved reading, w

riting 
and m

aths skills in all 
year groups for a range 
of children (including 
disadvantaged).  

W
eekly focused teacher led group 

intervention inform
ed by rigourous 

gap analysis using School D
ata 

Tracking System
. 

An identifiable group of children 
(including those w

ho are 
disadvantaged) can fall behind 
expected standards and short, 
focused group intervention 
sessions, teacher led, provide an 
effective “catch up” program

m
e.  

 Sm
all group tuition, teacher led, 

has been show
n to be a m

oderate 
im

pact for m
oderate cost 

intervention, based on lim
ited 

research (EEF Teaching and 
Learning Toolkit) (+4). 

Teaching Staff deliver the 
sessions and ensure they are 
focused on the key areas 
required from

 gap analysis.  
 H

alf term
ly data analysis, pupil 

data sheets and pupil progress 
m

eetings are used to m
onitor 

im
pact. 

H
ead of 

School 
 C

lass 
Teachers 
 Subject 
Leaders 

   H
alf term

ly 

Im
proved reading, w

riting 
and m

aths skills in all 
year groups for a range 
of children (including 
disadvantaged).  

W
eekly focused TA led group 

intervention inform
ed by rigourous 

gap analysis using School D
ata 

Tracking System
. 

An identifiable group of children 
(including those w

ho are 
disadvantaged) can fall behind 
expected standards and short, 
focused group intervention 
sessions, TA led, provide an 
effective “catch up” program

m
e. 

 The EEF Teaching and Learning 
Toolkit recognises R

eading 
C

om
prehension Strategies as a 

m
oderate im

pact for very low
 cost 

intervention, based on extensive 
evidence (+5). 

2 x experienced Teaching 
Assistants deliver the sessions 
and ensure they are focused on 
the key areas required from

 gap 
analysis, provided by C

lass 
Teachers.  
 H

alf term
ly data analysis, pupil 

data sheets and pupil progress 
m

eetings are used to m
onitor 

im
pact. 

H
ead of 

School 
 C

lass 
Teachers 
 Subject 
Leaders 
 TAs 

   H
alf term

ly 
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Im
proved outcom

es for 
higher attaining 
disadvantaged pupils 

Provide opportunities to stretch 
the high attaining pupils both 
w

ithin and outside the classroom
.  

 Look at specific interventions as 
w

ell as w
hole class approaches 

e.g. response to m
arking. 

H
igher ability disadvantaged pupils 

are m
aking less progress than 

other higher attaining pupils. W
e 

need to ensure that disadvantaged 
pupils are given the opportunity to 
achieve higher attainm

ent as w
ell 

as sim
ply m

eeting the expected 
standard.  
 The EEF Teaching and Learning 
Toolkit recognises feedback as a 
high im

pact for very low
 cost 

intervention, based on m
oderate 

evidence (+8) 
 

Staff to provide evidence in pupil 
progress m

eetings and relevant 
staff m

eetings. 

H
ead of 

School 
 G

ifted and 
Talented 
Leader 

   H
alf term

ly 
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Provide targeted 1:1 out 
of class intervention for 
disadvantaged children 
to either im

prove skills in 
reading, w

riting and 
m

aths or to develop 
resilience and im

prove 
social, em

otional and 
m

ental health. 
 Focused support for 
disadvantaged children 
w

ith specific identifiable 
vulnerabilities and for 
children in care. 

W
eekly opportunity for 

experienced H
LTA to w

ork 1:1 
w

ith identified disadvantaged 
children and ensure personalised 
targets are set to achieve 
success. 

Individual disadvantaged children 
need a m

ore specific bespoke 
program

m
e of support that is 

delivered on a 1:1 basis rather than 
sm

all group. The program
m

e 
delivered has a proven record of 
supporting im

proved attainm
ent 

and progress in a range of 
curriculum

 areas. In addition, 
evidence from

 previous years 
supports that this approach has 
im

proved children’s self esteem
 

and confidence and enhanced 
engagem

ent w
ith their learning. 

Process supports close m
onitoring 

of vulnerable groups and individual 
children. 
 The EEF Teaching and Learning 
Toolkit identifies one to one tuition 
as a m

oderate im
pact for high cost 

intervention, based on extensive 
research (+5) 

Teachers set targets w
hich are 

derived from
 rigourous gap 

analysis of C
lassroom

 M
onitor or 

from
 w

orking know
ledge of child’s 

individual needs (e.g. SEM
H

).  
 Targets are passed to the 1:1 
teacher in order to m

onitor im
pact 

and report back at pupil progress 
m

eetings.  
 R

eview
 m

eeting to take place 
regularly betw

een V
ulnerable 

G
roups C

ham
pion, C

lass 
Teacher, SEN

D
C

o and D
C

PO
. 

C
lass 

Teachers 
 H

ead of 
School 
 VG

C
  

 Lead H
LTA 

 SEN
D

C
o 

 D
C

PO
 

   H
alf term

ly 
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Im
prove reading 

attainm
ent of 

disadvantaged children 
and those from

 
vulnerable groups.  

Enhanced role of librarian to 
report to teachers on quantity and 
range of books read by children 
w

ithin individual classes.  

Library m
anagem

ent system
 

provides accurate and up to date 
data on books chosen and read by 
pupils, including those w

ho are 
disadvantaged. 
 The EEF Teaching and Learning 
Toolkit recognises feedback as a 
high im

pact for very low
 cost 

intervention, based on m
oderate 

evidence (+8) 

English subject leader m
eets 

term
ly w

ith librarian to discuss 
outcom

es of tracking and 
strategies for im

proving range 
and level of reading m

aterial 
chosen by pupils.  

English 
Subject 
Leader 
  Librarian 

February 
2018 

Total budgeted cost 
£27,000 
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iii. O
ther approaches 

Desired outcom
e 

Chosen action / approach 
W

hat is the evidence and 
rationale for this choice? 

How
 w

ill you ensure it is 
im

plem
ented w

ell? 
Staff 

Review
? 

R
aising the aw

areness of 
Adverse C

hildhood 
Experiences. 
 R

educing the im
pact of 

social, em
otional and 

m
ental health issues 

w
hich present barriers to 

learning to pupils, 
including m

any w
ho are 

disadvantaged allow
ing 

them
 to reach their full 

potential in term
s of 

academ
ic attainm

ent and 
progress. 

Appointm
ent of Pupil W

ellbeing 
and B

ehaviour for Learning 
Leader to w

ork w
ithin V

ulnerable 
G

roups Team
 and provide support 

to children experiencing SE
M

H
 

issues w
hich are presenting 

barriers to learning; including 
persistent disruptive behaviour, 
oppositional defiance, stress and 
anxiety, etc. 

Evidence of severe detrim
ental 

im
pact that AC

E’s have on a child’s 
social/em

otional and academ
ic 

progress. 
 Evidence that positive im

pact of 
having Em

otionally Available A
dults 

to w
ork alongside these children 

can support them
 in reaching their 

full potential.  
 EEF Teaching and Learning Toolkit 
identifies Behaviour Interventions 
as m

oderate im
pact for m

oderate 
cost, based on extensive evidence 
(+3) 

C
lear process in place to refer, 

m
ake baseline assessm

ents, put 
in place interventions and m

onitor 
ongoing im

pact. 
 This can be cross referenced 
against attainm

ent and progress 
data on w

hole school tracking 
system

s to ensure that im
pact is 

being seen in all areas.  

H
ead of 

School 
 Pupil 
W

ellbeing 
and 
Behaviour 
for 
Learning 
Leader 
 VG

C 

H
alf Term

ly 
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Increase attendance 
levels of disadvantaged 
children and keep 
persistent absence for 
this group to a m

inim
um

. 

Appointm
ent of Attendance O

fficer 
to track attendance and absence 
levels and provide support and 
challenge to parents w

here 
appropriate. 
 Attendance O

fficer to w
ork closely 

w
ith EW

O
.  

Strong evidence base to show
 that 

increased levels of attendance 
have positive im

pact on attainm
ent 

and progress as w
ell as the 

potentially dam
aging affect that 

high levels of absence can have on 
a child’s ability to reach their social, 
em

otional and academ
ic potential.  

Attendance O
fficer to m

onitor and 
track attendance figures, w

ith a 
particular focus on vulnerable 
groups, including disadvantaged 
children. 
 Attendance O

fficer to take action 
in accordance w

ith clearly 
defined protocols to provide 
support and challenge w

here 
necessary to prom

ote attendance 
and reduce absence. 
 This can be cross referenced 
against attainm

ent and progress 
data on w

hole school tracking 
system

s to ensure that im
pact is 

being seen in all areas. 

H
ead of 

School 
 Attendance 
O

fficer 
 VG

C
 

Term
ly 
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To provide support, 
advice and guidance to 
parents and carers of 
disadvantaged children 
to help engage parents in 
having high expectations 
and aspirations of their 
children resulting in 
increased attainm

ent and 
accelerated progress. 

Appointm
ent of Fam

ily S
upport 

Advisor to provide support, advice 
and guidance to fam

ilies of 
vulnerable children, including 
those w

ho are disadvantaged.  
 This m

ay include school based 
support as w

ell as referrals to 
outside agencies.  

Evidence show
s that low

 
aspirations and poor engagem

ent 
of parents and carers in supporting 
their children at school can have a 
dam

aging im
pact on a child’s ability 

to fulfil their potential. 

The EEF Teaching and Learning 
Toolkit recognises parental 
involvem

ent as a m
oderate im

pact 
for m

oderate cost intervention, 
based on m

oderate evidence (+3) 

By offering advice and support to 
fam

ilies the hope is that levels of 
engagem

ent w
ill increase and 

aspirations w
ill raise. 

 

Fam
ily Support Advisor’s role is 

both reactive and proactive to 
ensure that the right level of 
support is provided at the right 
tim

e.  
 This can be cross referenced 
against attainm

ent and progress 
data on w

hole school tracking 
system

s to ensure that im
pact is 

being seen in all areas. 

H
ead of 

School 
 Fam

ily 
Support 
Advisor 
 VG

C
 

Term
ly 

Total budgeted cost 
£25,000 
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6. R
eview

 of expenditure  
Previous Academ

ic Year 
2016-2017 

i. Q
uality of teaching for all 

D
esired outcom

e 
C

hosen action / approach 
Estim

ated im
pact: D

id you m
eet the 

success criteria? Include im
pact on 

pupils not eligible for PP
, if 

appropriate. 

Lessons learned  
(and w

hether you w
ill continue w

ith 
this approach) 

C
ost 

R
aising profile of 

disadvantaged children 
and those from

 
vulnerable groups. 

C
reation of role of Vulnerable 

G
roups C

ham
pion. 

  D
elegate responsibility for 

tracking attainm
ent and progress 

of and level/type of intervention 
used for disadvantaged children 
and those from

 vulnerable groups. 

All Staff are now
 fam

iliar w
ith categories 

of vulnerability, including those w
ho are 

disadvantaged children. 

M
any staff are now

 able to quickly 
identify potential barriers to learning 
faced by vulnerable children and the 
targeted intervention offered by the 
school to support overcom

ing these 
barriers.  

This now
 needs to be firm

ly em
bedded 

across the school.  

All staff need a deeper aw
areness of not 

just w
ho the vulnerable children in the 

school are, but about the barriers to 
learning they face and w

hat strategies the 
school is using to overcom

e them
.  

 

Im
proving how

 w
e track 

the attainm
ent and 

progress of children w
ho 

are disadvantaged or 
from

 a vulnerable group 
and evaluate the im

pact 
of interventions to 
support those children. 

   

C
reation of Vulnerable G

roup 
Tracking Sheets 
 R

egular Pupil Progress M
eetings 

to discuss im
pact of strategies 

Tracking sheets enabled teaching staff to 
confidently identify barriers to learning, 
identify appropriate intervention, set an 
appropriate baseline and m

easure the 
im

pact of the intervention against this 
start point.  

Pupil progress m
eetings allow

ed SLT 
and V

G
C

 to challenge trends in the data 
and offer tim

ely support, intervention and 
reallocation of resources w

hen required. 

This approach needs to be continued, 
how

ever it should be evaluated w
ithin the 

context of new
 school w

hole school data 
tracking system

 to avoid duplication of 
w

ork and reduce w
orkload on staff. 
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ii. Targeted support 
D

esired outcom
e 

C
hosen action / approach 

Estim
ated im

pact: D
id you m

eet the 
success criteria? Include im

pact on 
pupils not eligible for PP

, if 
appropriate. 

 

Lessons learned  
(and w

hether you w
ill continue w

ith 
this approach) 

C
ost 

Im
proved reading and 

w
riting skills in Y

ears 5 
and 6.  

Focused intervention inform
ed by 

rigourous gap analysis using 
C

lassroom
 M

onitor. 

EO
Y data analysis show

s that children 
reached or exceeded EO

Y expectations 
in reading and w

riting by the end of Year 
5, in line w

ith predictions and targets set 
from

 regular pupil progress m
eetings.  

2017 SATS data show
ed that 

disadvantaged children at the school 
perform

ed, on average, better than 
disadvantaged pupils nationally in 
attainm

ent in both reading and w
riting. 

It also show
ed that the gap betw

een 
disadvantaged pupils and their non-
disadvantaged peers at the school w

as 
less than the gap betw

een 
disadvantaged pupils and their non-
disadvantaged peers nationally in both 
reading and w

riting.  

A com
parison of the 2016 and 2017 

SATs data show
s that the attainm

ent 
gap betw

een disadvantaged pupils and 
their non-disadvantaged peers at the 
school in reading and w

riting has now
 

reduced, the progress gap rem
ains 

broadly sim
ilar to the previous year. 

 

Attainm
ent gap has narrow

ed from
 

previous year in reading and w
riting 

therefore approach w
ill continue. 

 Progress gap now
 needs to be exam

ined 
to evaluate w

hether m
ore can be done to 

reduce this. 
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Im
proved outcom

es for 
higher attaining 
disadvantaged pupils 

Provide opportunities to stretch 
the high attaining pupils both 
w

ithin and outside the classroom
. 

2017 SATs data show
s: 

R
eading: 

19%
 of disadvantaged children 

exceeded the expected standard. 

33%
 of non-disadvantaged children 

exceeded the expected standard. 

Therefore the gap is 14%
.  

W
riting: 

5%
 of disadvantaged children exceeded 

the expected standard. 

23%
 of non-disadvantaged children 

exceeded the expected standard. 

Therefore the gap is 18%
.  

M
aths: 

10%
 of disadvantaged children 

exceeded the expected standard. 

18%
 of non-disadvantaged children 

exceeded the expected standard. 

Therefore the gap is 8%
.  

The attainm
ent gap in reading and w

riting 
needs to be reduced for our high ability 
disadvantaged pupils.  

 This w
ill continue to be a focus for this 

year’s strategy. 
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Im
prove skills in reading 

and w
riting for 

identifiable children 
(including those w

ho are 
disadvantaged) 

Provide opportunities for 
experienced teacher to w

ork 1:1 
w

ith identified children and ensure 
personalised targets are set to 
achieve success. 

See data above 
Although w

e are unable to continue to 
provide an experienced teacher to w

ork 
w

ith children to im
prove their reading and 

w
riting skills, w

e have been able to 
m

aintain a certain level of support through 
an experienced H

LTA w
ho w

ill be 
undertaking a sim

ilar role to continue this 
im

portant intervention. 

 

Focused support for 
disadvantaged children 
w

ith specific identifiable 
vulnerabilities and for 
children in care. 

Provide w
eekly focused 1:1 or 

sm
all group interventions w

ith 
Vulnerable G

roups C
ham

pion 
(experienced teacher) 

C
hildren receiving support benefited 

from
 pastoral support w

hich im
pacted 

positively on their behaviours for 
learning. 

This intervention w
ill not continue in the 

sam
e form

at due to less regular non-
contact tim

e available for VG
C

. H
ow

ever 
w

e have m
aintained an im

portant level of 
support at SEM

H
 level w

ith our Pupil 
W

ellbeing and Behaviour for Learning 
Leader. 

 

iii. O
ther approaches 

D
esired outcom

e 
C

hosen action / approach 
Estim

ated im
pact: D

id you m
eet the 

success criteria? Include im
pact on 

pupils not eligible for PP
, if 

appropriate. 

Lessons learned  
(and w

hether you w
ill continue w

ith 
this approach) 

C
ost 

Im
prove reading 

attainm
ent of 

disadvantaged children 
and those from

 
vulnerable groups.  

Enhanced role of librarian to 
report to teachers on quantity and 
range of books read by children 
w

ithin individual classes.  

See attainm
ent data for reading in 2017 

SATs as set out above.  
Librarian continues to m

onitor quantity 
and range of books read by individuals 
and reports back to class teacher.  
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7. Additional detail 
In this section you can annex or refer to additional inform

ation w
hich you have used to support the sections above. 

 

 


